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IB Mission statement
The International Baccalaureate Organization aims to develop inquiring,
knowledgeable and caring young people who help to create a better and more
peaceful world through intercultural understanding and respect. To this end, the
IBO works with schools, governments and international organizations to develop
challenging programmes of international education and rigorous assessment.
These programmes encourage students across the world to become active,
compassionate and lifelong learners who understand that other people, with their
differences, can also be right.

School Vision: Building Global Citizens
School Mission Statements
● ThIS is an IB world school that creates independent, knowledgeable and
caring individuals
● ThIS fosters lifelong learners in a safe and supportive environment
● ThIS provides academic excellence through a high quality education
● ThIS develops values and skills for the world of tomorrow
● ThIS inspires actions and contributes to the local, national and
international communities
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Primary Years Programme
The Primary Years Programme (PYP) is designed for students between the ages
of three and twelve years old. It is an international, transdisciplinary programme
designed to foster the development of the whole child, not just in the classroom
but also through other means of learning. The PYP focuses on the total growth of
the developing child, touching hearts as well as minds and encompassing social,
physical, emotional and cultural needs in addition to academic welfare.
The PYP combines the best research and practice from a range of national
systems with a wealth of knowledge and experience from international schools to
create a relevant and engaging educational framework for all children. The
philosophy of the PYP, as it directly affects the child, is expressed in a series of
desired attributes and traits that characterise students with an international
perspective. The aim of all IB programmes is to develop internationally minded
people who, recognising their common humanity and shared guardianship of the
planet, help to create a better and more peaceful world.
The PYP curriculum framework emphasizes the central principle of agency that is
threaded throughout the three pillars of the curriculum: the learner, learning and
teaching and the learning community. Augmenting the focus of the “written,
taught, and assessed” curriculum with the human elements-—the learner and the
learning community—underlines that everyone connected to the school
community has voice, choice and ownership to impact learning and teaching.
These holistic components complement and reinforce each other to form a
coherent whole.
PYP learning is based on authentic inquiry-based learning and teaching that is
engaging, significant, challenging and relevant. The PYP introduces us to
educational principles and practices that will position learners as agents of their
own learning at the center.

4

The Learner

-Agency
-Learner Profile
-Action
-Exhibition

Our understanding of the learner is the foundation of our approach to
learning and teaching. Children inquire, question, wonder and theorize
about themselves, others and the world around them. They are keen
observers and explorers. Through their experiences and interactions, they
naturally develop intricate, multi-layered perceptions and understandings.
Throughout the PYP, a student is an agent for their own and others’
learning through the concept of learner agency. Learner agency is
connected to a student’s belief in their ability to succeed (self-efficacy).

Learning and
Teaching

-Transdisciplinary
Learning
-Approaches to
Learning
-Inquiry
-Concepts
-Assessment
-Language

Through acknowledging and aiming to foster the diverse
capacities—physical, social, intellectual, aesthetic, cultural—of students,
IB World Schools implementing the Primary Years Programme (PYP)
ensure that learning is engaging, relevant, challenging and significant. A
transdisciplinary approach encapsulates these aspects of learning;
transdisciplinary learning in the PYP conveys learning that has relevance
between, across and beyond subjects and transcends borders that
confine them to connect to what is real in the world. This resource aims to
do the following.
● On a theoretical level, it reflects on transdisciplinarity in the PYP
and reviews its transformative nature for early and primary years
learners in the context of consolidated research and curriculum
development worldwide.
● On an operational level, it demonstrates how the PYP framework
and key elements of the PYP are designed to promote and
strengthen transdisciplinary learning and teaching.
● On a practical level, it offers reflective questions for IB World
Schools to push beyond traditional subject-based teaching to
innovative concept-based and transdisciplinary approaches that
bring relevance, authenticity and connection to student learning.

The Learning
Community

-Community of Learners
-International
Mindedness
-Leadership
-Collaboration
-Learning Environments
-Technology

The IB connects a worldwide community of learners who celebrate a
common humanity and share a belief that education can help to build a
better and more peaceful world. Schools offering the Primary Years
Programme (PYP) bring a shared commitment to the IB’s mission through
the learning community.
Education is a social or collective endeavour and a benefit to the
community as a whole, as well as to the individuals within it. Everyone in
the learning community has agency; they see themselves as contributors
to its ongoing strength and success, and take action to bring about
change.
To foster international-mindedness, the learning community extends to
the whole IB community and views the world as the broadest context for
learning. It is inclusive of everyone involved in the life of the school:
students and their families, all school staff members and other important
adults in the students’ lives. By situating learning within local and global
communities, outcomes are considered from individual and collective
perspectives, highlighting the interdependence of everyone and
everything. Together the learning community:
● lives peacefully together
● prioritizes people and their relationships
● assumes shared responsibility for learning, health and
well-being.
The learner profile provides many opportunities to explore attributes that
underpin these outcomes, supporting everyone to be principled, caring
and reflective community members.
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The Learner
Agency
From Principles to Practice (2019),
“Our understanding of the learner is the foundation of our approach to learning
and teaching. Children inquire, question, wonder and theorize about themselves,
others and the world around them. They are keen observers and explorers.
Through their experiences and interactions, they naturally develop intricate,
multi-layered perceptions and understandings. Throughout the PYP, a student is
an agent for their own and others’ learning through the concept of learner
agency. Learner agency is connected to a student’s belief in their ability to
succeed (self-efficacy). ”

VOICE:
-Students question, guide and direct learning
-Students propose and initiate action
-Students participate in decision making
CHOICE:
-Students co-construct learning goals
-Students engage with multiple perspectives
OWNERSHIP:
-Students define their own learning goals
-Students reflect on their own learning goals
-Student ideas are supported throughout planning and
taking action

The Learner Profile
“Within the PYP is believed student learning is
best done when it is authentic - relevant to the
“real” world; and transdisciplinary - where the
learning is not confined within the boundaries of
traditional subject areas but is supported and
enriched by them. It is a programme that each
student will engage in ways that are
developmentally appropriate and it is intended
that schools will implement the programme in
an inclusive manner. ” (Making the PYP
happen)
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At the centre of all IB program models is the learner profile. This profile brings to life the
aspirations of the IB curriculum and it underpins and promotes the development of the
student centred education. Each unit of inquiry has one or more focus learner profiles
that are connected to the unit of inquiry. All IB Programmes aim to develop
internationally minded people, who, recognising our common humanity and shared
guardianship of the planet, help to create a better, more peaceful world. IB learners
strive to be:

Inquirer: We nurture our curiosity, developing skills for inquiry and research. We know how to

learn independently and with others. We learn with enthusiasm and sustain our love of learning
throughout life.

Knowledgeable: We develop and use conceptual understanding, exploring knowledge across
a range of disciplines. We engage with issues and ideas that have local and global significance.

Thinkers: We use critical and creative thinking skills to analyse and take responsible action on
complex problems. We exercise initiative in making reasoned, ethical decisions.

Communicators: We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening carefully to the perspectives of
other individuals and groups.

Principled: We act with integrity and honesty, with a strong sense of fairness and justice, and

with respect for the dignity and rights of people everywhere. We take responsibility for our actions
and their consequences.

Open-minded: We critically appreciate our own cultures and personal histories, as well as the
values and traditions of others. We seek and evaluate a range of points of view, and we are
willing to grow from the experience.

Caring: We show empathy, compassion and respect. We have a commitment to service, and
we act to make a positive difference in the lives of others and in the world around us.

Risk-Takers: We approach uncertainty with forethought and determination; we work

independently and cooperatively to explore new ideas and innovative strategies. We are
resourceful and resilient in the face of challenges and change.

We understand the importance of balancing different aspects of our
lives—intellectual, physical, and emotional—to achieve well-being for ourselves and others. We
recognize our interdependence with other people and with the world in which we live.
Balanced:

Reflective: We thoughtfully consider the world and our own ideas and experience. We work to

understand our strengths and weaknesses in order to support our learning and personal
development.
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Action
Action is the core of student agency.
Students are encouraged to reflect, to
make informed choices and to take
action that will help themselves, their
peers, the school staff and/or the wider
community. Through taking individual
and collective action, students come to
understand the responsibilities
associated with being internationally
minded and to appreciate the benefits of
working with others for a shared purpose.
Initiated by students, PYP action is
authentic, meaningful, mindful,
responsible and responsive.
Action could be:
●
●
●
●
●
●
●
●
●
●
●
●
●

a change in attitude/behavior
a consideration or plan for action in the future
a demonstration of responsibility, or of respect for self, others and the environment
a commitment to leading or participating in a youth advocacy group
an engagement in school decision-making or an expression of support in community,
local and global decision-making
become more aware of their own strengths and areas of growth
show responsibility to help within the family
face new challenges
discuss/plan and evaluate their own
initiatives
persevere in action
work collaboratively with others
develop international mindedness and
consider the effect of their own actions
extend, contribute or connect learning to
outside experiences
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The Exhibition
The exhibition is the culminating, collaborative experience in the final year of the
PYP. The exhibition is an authentic process for students to explore, document
and share their understanding of an issue or opportunity of personal significance.
All exhibitions are student-initiated, designed and collaborative. The degree to
which students are engaged with planning and implementing their exhibition
depends on the students and schools’ experience with the PYP.
In our school, the Exhibition is the culminating activity in PYP6 and is a
celebration of learning. The Exhibition e
 ncourages students to practise and
demonstrate their knowledge, conceptual understandings, skills and learner
profile attributes through the inquiries they undertake. The Exhibition provides an
excellent opportunity for students to produce a truly personal and often creative
product/outcome and to demonstrate a consolidation of their learning in the PYP.
The Exhibition involves the entire learning community: students, teachers,
pedagogical leadership team, mentors and parents/guardians.
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Learning and Teaching
Transdisciplinary Learning
Transdisciplinarity transgresses subjects. It begins
and ends with a problem, an issue or a theme.
Students’ interests and questions form the heart of
transdisciplinary learning. It is a curriculum-organizing
approach where human commonalities rise to the top
without regard for subject boundaries. Subjects
become an instrument/tool/resource to explore a
theme, problem or concept in depth. The result is a
different or new organizing framework (Beane 1997;
Klein 2006). (Principles to Practice, 2019)
Subject content is taught through the Transdisciplinary
Themes. These are perspectives or themes that are
designed to encourage the students to make
worthwhile connections between the real world and
classroom learning. These include: Who We Are,
Where We Are in Place and Time, How We Express
Ourselves, How the World Works, How We Organize
Ourselves and Sharing the Planet.Teaching and
learning in the PYP involves understanding concepts in
context.
The Transdisciplinary Themes are utilised as a
common point for inquiries into what it means to be
internationally minded, framing a curriculum that
promotes multilingualism, intercultural understanding
and global engagement. These contexts build on the
powerful themes of global significance that structure
teaching and learning in the Primary Years Program.
The PYP identifies a body of significant knowledge for
all students from all cultures, in six subject areas:
Language, Social Studies, Mathematics, Science and
Technology, The Arts and Personal, Social and
Physical Education. English is the language of
instruction. ThIS also offers four Norwegian lessons
per week. The Programme of Inquiry (POI) outlines
the central ideas that drive inquiry in the PYP (see
Appendix 1).
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Approaches to Learning
“These skills are grounded in the belief that learning how to learn is

fundamental to a student’s education. Five categories of interrelated skills
aim to support students of all ages to become self-regulated learners who
know how to ask good questions, set effective goals and pursue their
aspirations with the determination to achieve them. These skills also help
to support students’ sense of agency, encouraging them to see their
learning as an active and dynamic process” (IBO 2017).

“By combining ATL and the attributes of the learner profile, PYP students
become self-regulated learners. Self-regulated learners are agents of their own
learning. They know how to:
● set learning goals
● ask open-ended questions
● generate motivation and
perseverance
● reflect on achievement
● try out different learning
processes
● self-assess as they learn
● adjust their learning
processes where
necessary”
(Zimmerman and Schunk
2001; de Bruin et al. 2012;
Wolters 2011).
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Inquiry
The IB believes that students learn best through concept-based inquiries, as
students learn to engage actively in their own learning. “Inquirer” is an attribute in
the Learner Profile - at ThIS we support our learners to become inquirers and
life-long learners by encouraging our students to think, challenge and extend
their ideas, reflect and take action. Through the inquiry process, students
develop and practice the approaches to learning and attributes of the learning
profile.
Family members can further support student inquiry by:
●
●
●
●
●
●

talking about the inquiry being explored in class
talking about the value of the inquiry process as well as learning goals
encouraging interest and curiosity with learning activities at home
encouraging and modelling communication skills
browsing online content to support children in developing research skills
encouraging children to share their inquiries with extended families or
friends
● conducting open inquiries or building projects together
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Concepts
Concepts are the ‘big ideas’ and they are
mental constructs that are timeless, universal
and abstract. They promote higher levels of
thinking. Concepts represent a vehicle for
student inquiry into issues and ideas of
personal, local and global significance,
providing the means by which the essence of a
subject can be explored. Concept-based
inquiry is a powerful vehicle for learning that
promotes meaning and understanding, and
challenges students to engage with significant
ideas. Concepts are powerful, broad and
abstract organizing ideas that may be
transdisciplinary or subject-based. Concepts
help to build understandings across, between
and beyond subjects. Key concepts provide a
lens for conceptual understandings within a
transdisciplinary unit of inquiry; related
concepts provide a lens for conceptual
understandings within a specific subject.
Research on a concept based curriculum has
shown that concepts:
a) create connections to prior experience and
finds relevance synergistically
b) work with factual level of knowledge to
develop the intellect
c) create deeper understanding at the factual and conceptual levels
d) recognize the transferability of knowledge
e) become the springboard for inspiration a
 nd action
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In the PYP program there are prescribed key concepts and related questions.
These concepts ensure the development of a rigorous curriculum and promote a
shared community of practice among IB schools offering the PYP.
They include:

Form

What is it like?

The understanding that everything has a form with
recognizable features that can be observed, identified,
described and categorized.

Function

How does it
work?

The understanding that everything has a purpose, a role or
a way of behaving that can be investigated.

Causation

Why is it as it
is?

The understanding that things do not just happen; there
are causal relationships at work, and that actions have
consequences.

Change

How is it
transforming?

The understanding that change is the process of
movement from one state to another. It is universal and
inevitable.

Connection

How is it linked
to other
things?

The understanding that we live in a world of interacting
systems in which the actions of any individual element
affect others.

Perspective

What are the
points of view?

The understanding that knowledge is moderated by
different points of view which lead to different
interpretations, understandings and findings; perspectives
may be individual, group, cultural or subject-specific.

Responsibility

What are our
obligations?

The understanding that people make choices based on
their understandings, beliefs and values, and the actions
they take as a result do make a difference.

Key concepts drive learning experiences and help to frame a unit of inquiry. By
identifying and investigating key concepts, students learn to think critically about
big ideas. This may be done through broad, open-ended questions in an inquiry.
When concepts are viewed as a set of questions, the inquiry is directed,
purposeful and manageable.
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Assessment
The purpose of assessment is to inform learning and teaching. Assessment is an
ongoing process of gathering, analysing, reflecting and acting on evidence of
student learning to inform teaching. Assessment involves teachers and students
collaborating to monitor, document, measure, report and adjust learning.
Students actively engage in assessing and reflecting on their learning, acting on
feedback from peers and teachers to feed forward to next steps in learning.
The prime objective of assessment and reporting in the PYP is to provide
feedback on the learning process. At Trondheim International School, there are
no year level expectations in a series of achievement standards. No one is at, on,
above or below expectations. Every student is simply at the level of development
defined by what learning is developmentally appropriate for them. The school's
learning continuum is organized into phases of development. Learning is a
developmental process and the phases the learner passes through are not
always linear or age-related.
Reports identify learning outcomes that students demonstrate in their phase of
development (feedback). Learning goals are identified for students to continue
developing approaches to learning in all subject areas (feedforward). Comments
are written so parents are aware and can support their child as self-regulated
learners.
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Reporting
Parents, students and the school staff are all valued as contributors to the
reporting process and share in the responsibility for learning and accounting for
student’s progress. Since students are at the centre of all reporting, it follows that
they should lead a part of the reporting procedure. Our reporting cycle is
designed to accommodate all these people in this process. Parents or teachers
may call for a meeting following a report.
Our reporting cycle consists of:
● 2 Student School Environment reports (surveys) to be completed by
students, parents and teachers
● 2 Student School Environment conferences/ interviews with students,
parents and teachers
● 2 Report Cards where teachers report on academic progress
● 2 parent/teacher interview weeks where parents or teachers can book
times to discuss academic progress. Students are welcome at this
meeting.
● Students take responsibility to share and celebrate their learning in the
Student Led Conferences as an intricate part of the reporting cycle

Language
The development of language is fundamental
to the instinctive human need to communicate.
Language learning includes the development
of the home and family languages, the
languages of the school, additional languages
and the development of literacy. This is
integral to exploring and sustaining cognitive
and personal development and cultural
identity. The Primary Years Programme (PYP)
beliefs and values about language are
embedded implicitly throughout the learner
profile and explicitly through the attribute of
“communicator”, as well as in the IB’s
approaches to learning. Through an IB
education, PYP learning communities use
language to build a better and more peaceful
world.
ThIS is committed to multilingualism to affirm
cultural identity and develop international-mindedness. English is the language of
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instruction. As an IB school, we provide four hours of Norwegian each week to
facilitate language development of the host country.
The term “multilingualism” in the PYP refers to linguistic ability in
more than one language, and recognizes that each of a student’s
languages may be developed to different levels, and within different
contexts, depending on their social and academic experiences.
(Kessler, Quinn 1980; Zelasko, Antunez 2000)

The Learning Community
Community of Learners
Education is a social or collective endeavour and a benefit to the community as a
whole, as well as to the individuals within it. Everyone in the learning community
has agency; they see themselves as contributors to its ongoing strength and
success, and take action to bring about change.
The community of learners includes students, parents/guardians and staff
members throughout the school. Together, there is a shared responsibility for
learning, health and wellbeing through collaboration and inclusion. All members
of the learning community work together by being open to new ideas and
demonstrating a commitment to seek a variety of views and opinions,
encouraging open discussion and practicing transparent decision-making
processes. They demonstrate agency through collective ownership, responsibility
and accountability for learning and teaching, and transform schools into dynamic
learning communities.

International Mindedness
International-mindedness is central to the IB mission
and is a foundational principle to its educational
philosophy; it is at the heart of the continuum of
international education.
International-mindedness is a view of the world in
which people see themselves connected to the global
community and assume a sense of responsibility
towards its members. It is an awareness of the
interrelatedness of all nations and peoples, and is a
recognition of the complexity of these. Internationally
minded people appreciate and value the diversity of
peoples, cultures and societies in the world. They make
efforts to learn more about others and to develop
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empathy and solidarity towards them to achieve mutual understanding and
respect (Oxfam 2105; UNESCO 2015).
Primary Years Programme (PYP) learners and their learning communities have a
range of perspectives, values and traditions. The concept of
international-mindedness builds on these diverse perspectives to generate a
sense of common humanity and shared guardianship of the planet. (IBO, 2019)
The learner profile attributes and the approaches to learning (ATL) provide the
foundational skills and dispositions for the development of
international-mindedness. An internationally minded learner:
●
●
●
●
●
●

is a competent communicator
is open-minded and knowledgeable
is a caring and principled thinker
uses his or her curiosity and research skills to inquire about the world
thinks and reflects critically about opportunities and challenges
takes action for positive changes (for example, to promote intercultural
understanding, foster caring relationships, to care for self and others)
● takes risks to further self-development and understanding of others
(Boix Mansilla and Jackson 2011; Oxfam 2015; Singh and Qi 2013;
UNESCO 2015).

Leadership
Effective Primary Years Programme leadership acknowledges the agency of all
members of the learning community to take on formal and informal leadership
roles to advance the school mission.
To create the culture and conditions necessary for all to take on leadership roles,
leaders lead by establishing a shared purpose, encouraging shared
responsibilities and building leadership capacity in the learning community.
Formal Leadership: The Pedagogical Leadership Team
The pedagogical leadership team are formal leaders who are pivotal in shaping
and strengthening the learning community. They support the ongoing
development of the PYP by identifying the positions that constitute the leadership
team and defining the responsibilities of each member. The team draws from the
programme standards, practices and requirements, as well as their school’s
action plan, to inform decisions for continuous school improvement.
Informal Leadership: Teachers and Students
Teacher leaders initiate and promote practices for continuous school
improvement in their classrooms and in their collaborative planning teams. They
model agency, self-efficacy, sense of self-worth and the ability to influence. They
inquire into their practice, seeking answers through professional development
18

and reading, and action research.
Developing Student Leadership capacity
Learning communities engage and support students as leaders by ensuring they
have voice, choice and ownership in both their learning and in an environment
that sustains it. The learner profile provides the ideal vehicle to develop and
extend student leadership, and offers opportunities for students to develop the
skill sets related to effective leadership—for example, acting with integrity and
honesty, and taking responsibility for their own actions and the consequences
that accompany them.

Collaboration
PYP schools commit to and support collaboration to improve the transdisciplinary
learning experiences and student outcomes.
Teachers collaborate within and beyond year-level teams, the school and the
learning community about learning that takes place both inside and outside of the
programme of inquiry.
Students demonstrate agency, and their capacity to take action for their own
learning, by collaborating with teachers and peers.
Collaborative teaching practices between year-level and subject-specialist
teachers come in different forms, and include co-constructed, supported and
stand-alone learning experiences.

Learning Environments
A learning environment encompasses multiple learning spaces–built and natural,
outdoor and in, formal and informal.
Students actively participate in the design and co-construction of learning spaces
including the learning opportunities that occur within those spaces.
Learning spaces are flexible, inviting, and engaging.
Characteristics of Learning Environments
Safe and inclusive learning environments recognize and reflect diverse ways of
knowing, being and thinking. At ThIS, the curriculum is the entire learning
experience that the school offers. Learning may occur anywhere and anytime, in
real and in virtual spaces, both inside and outside the programme of inquiry.
Digital connectivity plays a key role in the learning environment as it broadens
learning beyond the local community to the world. Technology offers unlimited
opportunities for students to enter worlds far removed from their own, to explore
19

challenges and opportunities from many perspectives and to collaborate with
people worldwide on projects of shared interest. Through these connections
students learn what it means to be a participant in a global community. They
learn to use technologies in ways that are socially and ethically responsible and
that contribute to the global learning community.
Teachers co-construct learning spaces with students, providing voice, choice and
a sense of ownership. This supports well-being, a sense of familiarity and
belonging, and pleasure in inhabiting those spaces, for teachers and students
alike.
The entire learning community shares responsibility for caring for the learning
spaces. Regular reflection considers how spaces are kept dynamic, purposeful
and responsive to learning.
The Outdoors
The outdoors extends the range of learning experiences.
Time spent outside is viewed as an important time for authentic inquiry, learning
and play, social interaction, movement and relaxation. Consideration is given to
different stimuli the outdoors provides and the availability, arrangement and
rearrangement of materials. Observations in the outdoors, such as seasonal
changes or local bird migration patterns, can be integrated indoors for further
inquiry and meaning-making.
Outdoor spaces also have the potential for extending inquiry, risk-taking and
supporting well-being through socializing, negotiating and communicating in both
planned and incidental learning activities.

Technology
Technology includes both digital and nondigital
tools and resources that facilitate and expand
learning possibilities.
ThIS provides students with multiple, authentic
and purposeful opportunities to learn
technology, learn about technology and learn
through technology.
The learning community supports students to
be responsible and ethical digital citizens.

Multiliteracies
Technology supports the IB position on
language, literacy and multiliteracies, that
20

develop students’ ability to engage with multiple texts in multiple modes.
Examples of multiliteracies include:
● digital literacy: knowing and using a range of digital devices, including
networking, as well as computing devices such as tablets, laptops,
smartphones, and so on
● media literacy: knowing how to access, analyse, evaluate and create
media
● information literacy: collecting, exploring and using information, data
and evidence
● critical literacy: critical thinking through digital technologies,
questioning and comparing what aids, extends and hinders learning
● design literacy: knowing that the world has been designed to aid and
extend. For example, maintaining the focus on play by structuring early
learning spaces with technological design choices that aid or extend
children’s play.
Technology in a global society
Technology can transform, enrich or cause harm to cultures and environments.
By supporting students in their understanding of the evolution of existing
technologies, and the rights and responsibilities of being a digital citizen,
students are better able to make informed and ethical choices about the
technologies they use.
The basis of digital citizenship
Technology offers unprecedented opportunities to connect schools and learning
communities locally and globally. These opportunities also come with
responsibilities. Digital citizenship refers to the norms of appropriate and
responsible behaviours when engaging with technology (Ribble 2011).
To support learners in becoming digital citizens of character and integrity, the
learning community works collaboratively with parents and students to define and
implement a shared understanding of appropriate digital practices, including:
●
●
●
●
●

codes of conduct
policies
rights and responsibilities
health and well-being
protection

By learning about these elements of digital citizenship, students not only become
responsible users of technology but they can recognize inappropriate
technological behaviours that might impact themselves or others.
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School Day Schedule
School Day Suggestion for 2020/2021
PYP 1 & 2
Mon

Tues

Wed

Thurs

Fri

8:30-9:30

Lesson 1

Lesson 1

Lesson 1

Lesson 1

Lesson 1

9:30-10:30

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 3

Lesson 3

Lesson 4

Lesson 4

LUNCH

10:30-11:30
11.30-12.30

Lesson 3

Lesson 3

BREAK

12.30-13.00
13.00-14.00

Lesson 3

Lesson 4

Lesson 4

Lesson 4

Lesson 5

14.00-15.00

School Day ends on 14.00 Monday, Wednesday, Thursday and Friday
School Day ends at 15.00 on Tuesday
PYP 3 & 4
Mon

Tues

Wed

Thurs

Fri

8:30-9:30

Lesson 1

Lesson 1

Lesson 1

Lesson 1

Lesson 1

9:30-10:30

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 3

Lesson 3

Lesson 4

Lesson 4

10:30-11:3
0
11.30-12.30

LUNCH
Lesson 3

Lesson 3

BREAK

12.30-13.00
13.00-14.00
14.00-15.00

Lesson 3

Lesson 4

Lesson 4
Lesson 5

Lesson 4

Lesson 5

School Day ends at 14.00 Monday, Wednesday and Friday
School Day ends at at 15.00 on Tuesday and Thursday
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PYP5 & 6
Mon

Tues

Wed

Thurs

Fri

8:30-9:30

Lesson 1

Lesson 1

Lesson 1

Lesson 1

Lesson 1

9:30-10:30

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 2

Lesson 3

Lesson 3

Lesson 4

Lesson 4

Lesson 5

Lesson 5

10:30-11:3
0

LUNCH

11.30-12.30

Lesson 3

Lesson 3

BREAK

12.30-13.00
13.00-14.00
14.00-15.00

Lesson 3

Lesson 4

Lesson 4

Lesson 4

Lesson 5

School Day ends at 14.00 on Monday and Wednesday
School Day ends at 15.00 on Tuesday, Thursday and Friday

Skolefritidsordning (SFO)
We have a wonderful staff that provide our students with before and after school
care. Morning SFO is open for students from 7:30-8:30. Parents need to walk
their child to the SFO room. Staff will dismiss students for school start at 8:30.
SFO begins immediately at school dismissal, and includes a snack. Pick-up time
is 16:25, as staff lock the school at 16.30. A late pickup fee (NOK 250 applies,
per 15 minutes) when students are picked up after 16:30.
SFO organizes Holiday Club during Fall break (October), Winter Break
(February) and Summer Break. Holiday Club runs from 8:00-16:00. SFO is
closed the month of July.
If you are interested in learning more about SFO services (registering, Holiday
Club, clubs offered, prices, etc.), please contact Mascha Meland
(mascha.meland@this.no) or visit http://this.no/sfo/.
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Appendix 1 Programme of Inquiry
Who We Are

Where we are in
Place and Time

How We
Express
Ourselves

How the World
Works

How We
Organize
Ourselves

Sharing the
Planet

An inquiry into the
nature of the self;
beliefs and values;
personal, physical,
mental, social and
spiritual health;
human
relationships
including families,
friends,
communities, and
cultures, rights and
responsibilities;
what it means to be
human.

An inquiry into
orientation in place
and time; personal
histories; homes and
journeys; the
discoveries,
explorations and
migrations of
humankind; the
relationships between
and the
interconnectedness of
individuals and
civilizations, from
local and global
perspectives.

An inquiry into the
ways in which we
discover and express
ideas, feelings, nature,
culture, beliefs and
values; the ways in
which we reflect on,
extend and enjoy our
creativity; our
appreciation of the
aesthetic.

An inquiry into the
natural world and its
laws; the interaction
between the natural
world (physical and
biological) and
human societies; how
humans use their
understanding of
scientific principles;
the impact of
scientific and
technological
advances on society
and on the
environment.

An inquiry into the
interconnectedness of
human-made systems
and communities; the
structure and
function of
organizations;
societal
decision-making;
economic activities
and their impact on
humankind and the
environment.

An inquiry into the
rights and
responsibilities in the
struggle to share
finite resources with
other people and with
other living things;
communities and the
relationships within
and between them;
access to equal
opportunities; peace
and conflict
resolution.

PYP
1

Communication
builds
understanding
and
relationships.

Exploring history
connects us to place
and time.

Imagination leads
to discovery and
expression of
creative thinking.

Light supports life.

Transportation
systems connect
people.

The way living
things behave and
interact shapes the
habitats on the
planet.

PYP
2

Personal identity
develops and
evolves as we
grow.

Homes support a
way of life.

Movement
generates thinking,
creativity and
human expression.

The way matter
changes drives
everyday life.

Food goes through
many stages of
production.

Living and
nonliving things
sustain the balance
of ecosystems.

PYP
3

Human bodies
are complex
systems that
need balance.

Discoveries and
innovation changes
people's lives.

Artistic expression
takes courage.

Earth is
continually
changing as a
result of natural
events and human
activity.

Communities are
organized to meet
our needs.

Water is essential
to life and is a
limited resource.

PYP
4

Humans have
rights and
responsibilities.

Exploration leads to
the discovery and
development of new
understandings.

We communicate in
a variety of ways to
express a message.

The solar system is
part of a vast
universe.

Cooperation is
sharing talents and
skills to achieve
goals.

Our planet has
limited resources
that are unevenly
distributed.

PYP
5

Puberty
transitions a
child toward
adulthood.

Civilizations shape
the future.

Beliefs and values
are expressed in a
variety of works of
fiction.

Forces cause
changes in motion.

Economic systems
influence
humankind and the
environment.

The survival of
living things
depends on the
world around
them.

PYP
6

Beliefs shape
identity and
influence
interactions.

Migration involves
challenges, risks
and opportunities.

Persuasion is used
to influence others.

Science provides
tools for
understanding the
world.

Systems of
governance create
opportunities and
set limitations.

Developing solutions
for conflicts
challenges people to
work together.
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Appendix 2 Who to contact
Class issues – Contact teacher
Subject Concerns – Specific Subject Teacher
Additional concerns – PYP Coordinator
PYP1

Mindy Chin

mindy.chin@this.no

PYP2

Stephanie Camahort

stephanie.camahort@this.no

PYP3

Charlotte Dawson

charlotte.dawson@this.no

PYP4

Rahel Geier

rahel.geier@this.no

PYP4

Mats Gauthun

mats.gauthun@this.no

PYP5

Ingrid Lænd

ingrid.laend@this.no

PYP6

Jelena Sitar

jelena.sitar@this.no

Norsk 1-4

Evy Skjærvik

evy.skjaervik@this.no

Norwegian 5

Randi Hallingstad

randi.hallingstad@this.no

Norwegian 6

Marianne Amundsson

marianne.amundsson@this.no

ARTS 5-6

Peter Knapp

peter.knapp@this.no

Music 3-6

Marja Kansanen

marja.kansanen@this.no

Gym 1-6

Misa Djordjevic

misa.djordjevic@this.no

Library

Caroline Einseth

caroline.einseth@this.no

IEP teacher

Candice Grimstad

candice.grimstad@this.no

PYP Coordinator

Hope Steen

hope.steen@this.no

SFO

Mascha Meland

mascha.meland@this.no

Nurse

Merete Solheim Lein

merete.solheim.lien@trondheim.kommune.no

Head of School

Agneta Amundsson

agneta.amundsson@this.no
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Appendix 3: Glossary of Terms used
at ThIS
ThIS: Trondheim International School
IB:
The International Baccalaureate ®
The International Baccalaureate ® offers high quality programmes of
international education to a
worldwide community of schools. There are more than 838,000 IB
students at more than 3,000
schools in 139 countries.
PYP: Primary Years Programme (Years 1-6)
The Primary Years Programme is a programme of international education
designed to foster the
development of the whole child.
MYP: Middle Years Programme
The Middle Years Programme is a programme of international education
designed to help students
develop the knowledge, understanding, attitudes and skills necessary to
participate actively and
responsibly in a changing world.
DP: Diploma Programme
The Diploma Programme is a challenging two-year programme of
international education for
students aged 16-19.
SLC: Student Led Conference
PC: Parent Committee
SEN: Special Educational Needs
POI: Programme of Inquiry
UOI: Unit of Inquiry
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